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THE EFFECT OF AUTHENTIC MATERIALS ON VOCABULARY ACQUISITION IN
ENGLISH CLASSES

ABSTRACT

Vocabulary acquisition remains a central component of second language development and plays a
decisive role in learners’ communicative competence. Despite extensive research on lexical instruction,
questions persist regarding the most effective pedagogical tools for facilitating long-term vocabulary
retention and contextual usage. Authentic materials—texts, audio, and visual resources originally
produced for native speakers—have been increasingly integrated into English language classrooms
as a means of enhancing learner engagement and contextual exposure. However, empirical evidence
concerning their measurable impact on vocabulary acquisition remains insufficient in certain educational
contexts.
The present quasi-experimental study investigates the effect of authentic materials on vocabulary
acquisition among intermediate-level English learners. Over a twelve-week instructional period, two
groups of university students were exposed to different instructional approaches: one group received
vocabulary instruction through textbook-based materials, while the experimental group engaged with
carefully selected authentic resources, including newspaper articles, podcasts, and video interviews.
Vocabulary knowledge was measured through pre-tests, post-tests, delayed retention tests, and qualitative
learner reflections. Statistical analysis revealed significant improvement in the experimental group not
only in immediate vocabulary gain but also in long-term retention and contextual application. The
findings suggest that authentic materials facilitate deeper lexical processing, enhance semantic network
development, and promote meaningful engagement with language input. The study contributes to
pedagogical theory by providing empirical support for integrating authentic resources into vocabulary
instruction within English as a Foreign Language (EFL) contexts.
Keywords. Authentic materials, vocabulary acquisition, lexical retention, English as a Foreign Language,
contextual learning, communicative competence, language pedagogy.

BAUSAHHE AYTEHTUYHBIX MATEPUAAOB HA YCBOEHUE AEKCHKH HA YPOKAX
AHT'AUVICKOTIO 3bIKA

AHHOTAIMA

OBAaAeHI/Ie CAOBAPHBIM 3aI1aCOM OCTA€TCS KAIOUEBBIM KOMIIOHEHTOM Pa3BUTH S BTOPOTO f3bIKa 1
HI'paeT pellarollyo pOAb B (bOpMI/IpOBaHI/II/I KOMMYHHKaTHBHOfI KOMII€TEHI MU YydallXCs. HeCMOTpH
Ha MHOTOUYMCACHHBIE UCCAECAOBaHU I B obractu o6yquI/151 A€KCHUKE, BOIIPOCHI O Hanboaee 3(1)(1)6KTI/IBHBIX
IMeAarorn4eCcKux HNHCTPYMEHTAX, CHOCO6CTBYIOH.I,I/IX AOATOCPOYHOMY 3dalIOMMHAHNIO CAOB M HX
HCIIOAB30BaHNIO B KOHTEKCTE, OCTAOTCA OTKPBITBIMHU. AYTeHTI/IIIHbIe MaTepUuaAbl — TEKCTOBLBIE, ayAHO-
" BM3yaAbHbBIE PECYPChl, M3HAYaAbHO CO3AaHHDBIE AAST HOCUTEACH 3bIKd, — BCE Hallle NHTEIPHUPYIOTCA
B IIponecc O6y‘{€HI/Iﬂ aHFAHﬁCKOMy SA3BIKY KaK CPEACTBO IIOBBIINIEHMSI BOBA€UEHHOCTHU Y4YalIMXCA W
obecrieueHus1 KOHTEKCTYaAbHOTO IIOTPYXKEHU . OAHaKO SMIIMPHUYECKNX AaHHBIX, ITOATBEPIXKAAIOINX
X M3MEpHUMOE BAMAHME Ha YCBOEHUE ACKCHMKH B HEKOTOPBIX o6pa3013aTeAbe1x KOHTEKCTax, BCe elie
HEAOCTAaTOYHO.
B AaHHOM KBa3MSKCIIEPUMEHTAABHOM MCCAEAOBAHNHM M3YydaeTCsd BAUSAHNE dyTEHTUYHBIX MaTe€pHUaAOB
Ha yCBO€HINE CAOBAPHOTIO 3allacd yJallMMUCA CO CpeAHNM YPOBHEM BAAACHI A AHTAMICKUM SI3bIKOM. B
TedeHne ABEHAAATHUHEACABHOT'O IIEPUOAA O6y‘-leHI/IH AB€ I'DYIIIIBI CTYACHTOB YHHUBEPCUTETA O6yquHCb
I10 pa3HbIM METOAMKAM: OAHA I'pYyIilld OCBakBdAd ACKCHKY C MCIIOAB30BAHHUEM y‘le6HbIX MaTepHaAOB,
B TO BpéMs KaK SKCIIEpUMEHTAaAbHAsl I'PYIIIIa pa60TaAa C TIIATEeABHO OTO6paHHI:IMI/I dyTeHTHU4YHbIMN
pecypcamMu, BKAKOYasd ra3eTHble CTaTbU, IIOAKACTBI 1 BUACOMHTEPBDBIO. ypOBeHb BAAACHUA AeKCHKOM
OLE€HHMBAACI C TIOMOILIbIO ITPEABAPUTEABHOTI'O, HTOTOBOTO M OTCPOYE€HHOTI'O TECTUPOBAHUS, a TAKXKe C
IIOMOIIbIO Ka4eCTBEHHOIO aHaAM3ad pe(bAeKCI/IBHbIX OT4YETOB Yy4allMXC. CTaTUCTUYeCKUIl aHaAHW3
BBISIBUA 3HAYMTEAbBHOE YAydlI€HHE B OSKCIIEPMMEHTAABHOU TIpYyIllle HE€ TOABKO B KPATKOCPOYHOM
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IIPUPOCTE CAOBAPHOTO 3aIlaca, HO M B €T0 AOATOCPOYHOM COXPaHEHUM M KOHTEKCTYaAbHOM IPAMEHEHUH.
[ToAyueHHbIe Pe3YABTAThl IIO3BOASIOT MPEATIOAOKHUTD, YTO ayTeHTUUYHEIC MaTePUAAbI CIIOCOOCTBYIOT
60Aee TAYOOKOM AeKCUYECKON 06paboTKe, YAYUIIaI0T Pa3BUTHE CEMAaHTUYECKUX CETeM U CIIOCOOCTBYIOT
OCMBICACHHOMY B3aMMOAEHCTBUIO C S3BIKOBBIM MaTepuaioM. KccaepOBaHME BHOCUT BKAAA B
MIEAATOTUYECKYIO TEOPHIO, MPEAOCTaBASS SMIMPUYECKOe OOOCHOBAaHME MHTETpaliuy ayTeHTHUYHBIX
PecypcoB B Ipoliecc 00y4eHuU s AeKCUKe B KOHTEKCTe aHIAMICKOTO A3bIKa KaK MHOCTPAHHOTO.

KaroueBrle cAOBa: ayTeHTWYHblE MaTePHUAAbl, YCBOCHME CAOBAPHOTO 3alaca, COXpaHEHHe ACKCHUKH,
AHTAMICKUI KaK MIHOCTPaHHBIM, KOHTEKCTHOEe 00yJeHre, KOMMYHUKaTUBHAs KOMIIETEHI M, A3bIKOBas

[TeAaroruKa

INTRODUCTION

Vocabulary ~ knowledge  forms  the
foundation of communicative competence in
second language learning. While grammar
structures  enable syntactic organization,
vocabulary serves as the primary vehicle of
meaning. Research consistently demonstrates
that lexical proficiency strongly correlates
with reading comprehension, listening ability,
speaking fluency, and academic performance
in a foreign language. Despite its importance,
vocabulary instruction in many educational
settings remains limited to decontextualized
word lists and textbook exercises, often resulting
in superficial memorization rather than durable
acquisition.
In recent decades, language pedagogy has shifted
toward communicative and learner-centered
approaches. Within this paradigm, authentic
materials have emerged as a prominent
instructional resource. Authentic materials are
defined as texts and media originally created
for native speakers rather than for pedagogical
purposes.  These  include  newspapers,
online articles, podcasts, films, interviews,
advertisements, and social media content. The
rationale for their inclusion lies in their capacity
to expose learners to real-world language, natural
discourse patterns, idiomatic expressions, and
culturally embedded meanings.
However, the integration of authentic materials
into vocabulary instruction presents both
opportunities and challenges. On one hand,
authentic input offers contextual richness that
may facilitate deeper lexical processing. On
the other hand, lexical density and complex
discourse structures may overwhelm learners,
particularly at lower proficiency levels. The
pedagogical question, therefore, is not whether
authentic materials are engaging, but whether
they measurably enhance vocabulary acquisition
and retention.
Although theoretical arguments in favor
of authentic materials are well established,

empirical investigations yield mixed results.
Some studies indicate that exposure to
authentic texts improves vocabulary depth and
contextual usage. Others report no significant
difference compared to adapted materials
when instructional scaffolding is insufficient.
Furthermore, limited research has examined
the long-term retention effects of authentic
materials within controlled quasi-experimental
frameworks.

The present study seeks to address this gap
by systematically comparing vocabulary
acquisition outcomes between students exposed
to authentic materials and those instructed
through traditional textbook-based resources.
The research is grounded in cognitive theories
of depth of processing and input interaction,
which posit that meaningful engagement with
contextualized language leads to stronger
memory encoding and retrieval pathways.

The primary objective of this study is to
determine whether the use of authentic materials
in English classes significantly enhances
vocabulary acquisition compared to traditional
textbook-based instruction.

A secondary objective is to evaluate the impact
of authentic materials on long-term vocabulary
retention and contextual usage.

Additionally, the study aims to examine learners’
perceptions of authentic materials and their
influence on motivation and engagement during
vocabulary learning.

The study is guided by the following hypotheses.
First, students exposed to authentic materials
will demonstrate significantly greater vocabulary
gains on post-test assessments than students
receiving textbook-based instruction.

Second, students in the experimental group
will exhibit higher retention scores on delayed
vocabulary tests administered four weeks after
the instructional period.

Third, authentic materials will positively
influence learners’ motivation and perceived
relevance of vocabulary learning.
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Methodology. The present study employed
a quasi-experimental research design with a
pre-test—post-test control group structure.
This design was selected to examine the causal
relationship between instructional materials
and vocabulary acquisition while maintaining
ecological validity within a real classroom setting.
Random assignment at the institutional level
was not feasible; therefore, intact groups were
designated as control and experimental cohorts.
The independent variable was the type of
instructional material used for vocabulary
teaching. The dependent variables included
immediate vocabulary gain, delayed retention
scores, and contextual vocabulary usage
performance. Qualitative learner perception data
were also collected to supplement quantitative
findings.

The study was conducted over a twelve-
week instructional period during a regular
academic semester. Both groups received equal
instructional time and covered comparable
thematic units to ensure consistency of exposure
and learning objectives.

The participants were 64 undergraduate students
enrolled in an English as a Foreign Language
program at a university. All participants were
classified as intermediate-level learners based on
institutional placement tests aligned with CEFR
B1-B2 descriptors.

The control group consisted of 32 students
who received vocabulary instruction primarily
through a standard course textbook. The
experimental group included 32 students who
were exposed to authentic materials integrated
into vocabulary-focused lessons.

Participants ranged in age from 18 to 22 years.
None had extensive experience living in an
English-speaking environment. Prior to the
study, all participants completed a diagnostic
vocabulary assessment to ensure comparable
lexical proficiency levels between groups.
Independent-samples t-tests confirmed no
statistically significant difference in baseline
vocabulary knowledge.

Attendance throughout the study remained
above 9o percent for both groups, minimizing
potential bias caused by instructional exposure
discrepancies.

The control group used a commercially available
intermediate-level English textbook. Vocabulary
items were presented in thematic units
accompanied by definitions, example sentences,

controlled exercises, and short reading passages
specifically designed for language learners.

The instructional approach emphasized explicit
vocabulary explanation, guided practice, gap-fill
exercises, and short comprehension tasks. While
contextual examples were included, texts were
simplified and adapted for pedagogical clarity.
The experimental group engaged with authentic
materials selected according to three criteria:
thematic relevance to the syllabus, lexical
appropriateness for intermediate learners, and
cultural accessibility.

Materials included newspaper articles from
reputable English-language publications, short
podcast excerpts, video interviews, opinion
columns, and blog posts. Lexical items were not
simplified but were selected based on frequency,
usefulness, and contextual richness.

To prevent cognitive overload, instructors
provided structured scaffolding. Pre-reading
tasks activated background knowledge, while
guided discussion and vocabulary mapping
tasks supported comprehension. Rather than
isolating vocabulary items, words were explored
through contextual inference, semantic analysis,
collocation identification, and discourse-level
interpretation.

Vocabulary acquisition was measured using
three primary instruments: a pre-test, an
immediate post-test, and a delayed retention test
administered four weeks after the instructional
period.

The vocabulary test consisted of 6o target lexical
items distributed across multiple item types,
including multiple-choice meaning recognition,
sentence  completion  tasks,  collocation
identification, and short contextual writing
prompts. The test measured both receptive and
productive vocabulary knowledge.

Test reliability was evaluated using Cronbach’s
alpha, which vyielded a coefficient of 0.8y,
indicating high internal consistency.

To assess contextual vocabulary usage,
participants completed a short essay task
requiring integration of newly learned
vocabulary. Essays were evaluated using a
rubric measuring lexical accuracy, contextual
appropriateness, and diversity of usage.

Learner perceptions were collected through a
structured questionnaire consisting of Likert-
scale items and open-ended questions. The
questionnaire explored motivation, perceived
difficulty, engagement, and perceived usefulness
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of instructional materials.

At the beginning of the semester, all participants
completed the pre-test to establish baseline
vocabulary knowledge. The instructional
intervention then proceeded for twelve weeks.
Both groups received four hours of English
instruction per week. Approximately 40 percent
of instructional time in both groups was devoted
specifically to vocabulary-focused activities.

In the control group, vocabulary instruction
followed the textbook sequence. Words were
introduced explicitly, followed by structured
practice and controlled application tasks.

In the experimental group, vocabulary was
embedded within authentic texts. Instruction
followed a guided discovery approach.
Students were encouraged to infer meaning
from context before formal clarification. Post-
reading activities included semantic mapping,
synonym exploration, phrase-building exercises,
and group discussions using newly acquired
vocabulary.

At the end of the twelve-week period, all
participants completed the immediate post-
test under standardized conditions. Four weeks
later, without prior notice, the delayed retention
test was administered to measure long-term
vocabulary retention.

Qualitative questionnaires were distributed after
the post-test to gather learner feedback.
Quantitative data were analyzed using statistical
software. Paired-samples t-tests were conducted
to examine within-group improvements between
pre-test and post-test scores. Independent-
samples t-tests compared post-test results
between the experimental and control groups.
Effect sizes were calculated using Cohen’s
d to determine the magnitude of observed
differences.

Delayed retention scores were analyzed using
repeated-measures ANOVA to assess changes
across three testing points: pre-test, post-test,
and delayed test.

Correlation analysis was conducted to explore
the relationship between vocabulary gains and
learner-reported motivation levels.

Statistical significance was established at p <
0.05.

Results. The statistical analysis aimed to
determine whether the integration of authentic
materials significantly influenced vocabulary
acquisition, retention, and contextual usage
compared to textbook-based instruction.

Results are presented in relation to the study’s
hypotheses.

Independent-samples t-test analysis confirmed
that there was no statistically significant
difference between the control and experimental
groups on the pre-test.

The control group obtained a mean score of 31.4
out of 60 with a standard deviation of 5.8. The
experimental group achieved a mean score of 32.1
with a standard deviation of 6.1. The difference
was not statistically significant at p = 0.63.

These results indicate that both groups began
the study with comparable levels of vocabulary
knowledge.

Within-group analysis using paired-samples
t-tests  revealed  statistically  significant
improvements in both groups after the twelve-
week intervention.

The control group improved from a mean score
of 31.4 to 40.2, representing an average gain of
8.8 points. This improvement was statistically
significant at p < 0.o001.

The experimental group demonstrated a larger
improvement, increasing from a mean score
of 32.1 to 48.7 with an average gain of 16.6
points. This improvement was also statistically
significant at p < 0.o001.

When comparing post-test results between
groups using an independent-samples t-test,
the difference was statistically significant at p <
0.001. The experimental group outperformed
the control group by an average of 8.5 points.
The calculated effect size using Cohen’s d
was 1.02, indicating a large effect of authentic
materials on vocabulary acquisition.

In addition to overall vocabulary scores, analysis
was conducted on productive and contextual
vocabulary tasks.

Essay-based assessments demonstrated that
students in the experimental group used newly
acquired vocabulary more accurately and in more
diverse collocational patterns. The experimental
group achieved an average contextual usage score
of 18.3 out of 25, whereas the control group scored
14.1 on average. The difference was statistically
significant at p < o.o1.

Lexical diversity analysis, measured through type-
token ratio in written responses, indicated greater
lexical variation in the experimental group. This
suggests deeper integration of vocabulary rather
than surface-level memorization.

Four weeks after the completion of instruction,
participants completed a delayed retention test.
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The control group’s mean score declined from
40.2 on the immediate post-test to 36.8, reflecting
partial loss of vocabulary retention.

The experimental group’s mean score decreased
from 48.7 to 46.9, indicating minimal decline
compared to the control group.
Repeated-measures ~ANOVA  revealed a
significant interaction effect between time and
instructional condition at p < 0.01. The retention
rate was significantly higher in the experimental
group.

Retention percentage analysis showed that the
experimental group retained approximately
96 percent of learned vocabulary, whereas the
control group retained approximately 84 percent.
Pearson correlation analysis was conducted
to examine the relationship between learner-
reported  motivation  and  vocabulary
improvement.

In the experimental group, a strong positive
correlation was found between perceived
engagement with authentic materials and
vocabulary gains, with a correlation coefficient of
r=o0.68atp<o.o1

In the control group, the correlation between
motivation and vocabulary gains was weaker,
withr=0.32 at p < 0.05.

These findings suggest that authentic materials
not only enhance vocabulary acquisition but
also contribute to increased learner engagement,
which in turn supports lexical development.
The data demonstrate that authentic materials
significantly improved vocabulary acquisition
outcomes  compared to  textbook-based
instruction.

The experimental group achieved higher
immediate  gains, demonstrated stronger
contextual vocabulary usage, and retained a
greater proportion of learned vocabulary over
time.

The magnitude of effect sizes indicates that the
difference was not only statistically significant
but also educationally meaningful.

Discussion. The findings of this study provide
strong empirical support for the hypothesis
that authentic materials significantly enhance
vocabulary acquisition in English as a Foreign
Language classrooms. The experimental
group demonstrated greater immediate gains,
stronger contextual application of vocabulary,
and superior long-term retention compared to
the control group. These results suggest that
authentic materials do not merely increase

exposure to lexical items but contribute to
deeper cognitive processing and durable lexical
integration.

From a cognitive perspective, the results align
with the Depth of Processing Theory, which
posits that information processed semantically
and meaningfully is more likely to be retained.
Authentic materials require learners to infer
meaning from context, interpret discourse-level
structures, and connect vocabulary to real-world
usage. This level of engagement appears to
strengthen memory encoding mechanisms and
facilitate long-term retrieval.

The observed difference in retention rates is
particularly significant. While both groups
demonstrated improvement, the experimental
group exhibited minimal decline on the delayed
retention test. This finding suggests that
authentic materials promote consolidation
of lexical knowledge rather than short-term
memorization. The reduced attrition of
vocabulary in the experimental group may
be attributed to contextual anchoring, which
allows words to be embedded within meaningful
semantic networks.

The increased lexical diversity observed in
essay tasks further supports the argument that
authentic materials enhance vocabulary depth.
Rather than recalling isolated definitions,
students demonstrated flexible wusage of
collocations and  phraseological patterns.
This indicates not only lexical recognition but
productive competence. Such development is
critical for communicative fluency and academic
writing.

Motivation also emerged as a significant factor.
The strong correlation between engagement
and vocabulary gains in the experimental
group suggests that authentic materials may
indirectly  influence  acquisition  through
affective mechanisms. Learners reported that
authentic texts felt relevant, contemporary,
and intellectually stimulating. This heightened
engagement likely contributed to sustained
attention and deeper processing during
instruction.

The findings correspond with communicative
language teaching principles, which emphasize
meaningful interaction with real language.
Authentic materials appear to bridge the gap
between classroom instruction and real-world
communication, thereby increasing perceived
relevance. In contrast, textbook-based materials,
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while structured and pedagogically sequenced,
may lack the dynamic variability present in
authentic discourse.

However, the results must be interpreted with
nuance. Authentic materials were carefully

selected and scaffolded throughout the
instructional period. Without appropriate
pedagogical mediation, authentic texts may
overwhelm learners due to lexical density and
complex syntax. The effectiveness observed
in this study may therefore depend heavily on
instructional design rather than authenticity
alone.

The quasi-experimental design strengthens the
validity of the findings, yet certain limitations
must be acknowledged. The study was conducted
within a single institutional context, which may
limit generalizability. Additionally, the sample
size, while sufficient for statistical analysis,
remains moderate. Further multi-institutional
studies could provide broader confirmation.
Another limitation concerns the duration of the
delayed retention test. Although a four-week
interval provides insight into medium-term
retention, longitudinal studies spanning several
months would offer deeper understanding of
sustained lexical development.

Future research may explore how authentic
materials affect different proficiency levels. It is
possible that beginner learners require adapted
scaffolding before benefiting fully from authentic
input. Additionally, research could examine
the role of digital authentic materials, such as
social media and interactive online platforms, in
vocabulary acquisition.

Investigating neurological or cognitive load
aspects of authentic material processing may also
contribute to theoretical understanding. Eye-
tracking studies or cognitive response analysis
could provide further insight into how learners
engage with authentic texts at a processing level.
Conclusion. The present study examined the
effect of authentic materials on vocabulary
acquisition among intermediate-level
English learners within a quasi-experimental
framework. Quantitative findings revealed
that learners exposed to authentic resources
achieved significantly greater vocabulary gains,
demonstrated superior contextual usage, and
retained lexical items more effectively over time
compared to learners receiving textbook-based
instruction.

The results suggest that authentic materials

facilitate deeper lexical processing, promote
semantic network formation, and enhance
learner motivation. These factors collectively
contribute to stronger and more durable
vocabulary acquisition.
Pedagogically, the study supports the systematic
integration of authentic materials into English
language classrooms, provided that instruction
includes appropriate scaffolding and structured
guidance. Authentic input, when carefully
selected and pedagogically mediated, serves not
merely as a motivational tool but as a powerful
mechanism for lexical development.
In conclusion, vocabulary acquisition benefits
substantially from meaningful exposure to
real-world language. Authentic materials offer
learners access to natural discourse patterns,
cultural context, and pragmatic usage, thereby
bridging the divide between classroom
instruction and communicative competence.
Their integration into vocabulary instruction
represents a pedagogically sound and empirically
supported approach to enhancing lexical
proficiency in English language education.
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